
Year 6 – Spring
English – Biographies

How do I fit into the world? How can I make a difference?
Global Citizenship

Core Texts Suggested Additional Texts

Greta’s Story
Valentina 
Camerini

Knowledge for the writer
• Plan how you will organise the way you retell the events. 

You could use a timeline to help you plan.
• Details are important to create a biography rather than 

a simple list of events in order. Try using When? Where? 
Who? What? Why? questions to explain why something 
was significant in helping that person get to where they 
are today.

• Gather relevant information about the person, and how 
their life events and influences contributed towards 
success.

• Decide how you will introduce the individual to build up 
suspense for the reader.

• Events are anecdotal in style (rather than a list of facts), 
and engage the reader

• Include a closing paragraph or statement to explain the 
individual’s legacy and the impact they had on the world

Grammar Focus
Relative Pronouns: who, which, that
Adverbial phrases (where, manner, time): Later on in 
life, As a child, through the struggles,
Punctuation: commas to mark clauses, inverted 
commas to mark direct speech, colons to add detail 
description: detail 
Parenthesis – use of brackets, commas an dashes to 
add relevant, thoughtful information
Direct and Indirect speech – knowledge of how to 
paraphrase a quote when necessary and when to 
include direct quotes.
Pronouns – use of pronouns for cohesion and to avoid 
repetition.
Subordinating Conjunctions: since, because, as, when
Complex sentences using a range of different clauses: 
Relative and subordinating

Structure
- Introductory 

paragraph
- Chronological 

order
- Paragraphs
- Closing paragraph 

to include legacy

Language
- Past tense
- 3rd person
- Formal language
- Topic vocabulary
- Adverbials of time, place and 

manner
- Direct and indirect speech
- Relative clauses
- Parenthesis to add relevant 

information
- Varied sentence lengths with 

use of complex sentences

Purpose/Audience
For people who want to find out about someone.
To share the life events and influences of a person, 
that helped shape their legacy.

WMaG
Biography

Queen of the 
Falls
Chris Van 
Allsburg

Little People, big 
dreams: David 
Attenborough

Nelson Mandela, 
Long Walk to 
Freedom by Chris 
Van Wyk



Progression in Biography Texts -

Year 1/
Year 2

• Describe incidents from own experience in an audible voice using sequencing words and 
phrases such as then, after that; listen to others recounts and ask relevant questions. 

• Read personal recounts and begin to recognise generic structure, e.g. ordered sequence of 
events, use of words like first, next, after, when. 

• Write simple first person recounts linked to topics of interest/study or to personal 
experience, using the language of texts read as models for own writing, maintaining 
consistency in tense and person. 

Year 3/
Year 4

• Watch or listen to third person recounts such as news or sports reports on television, radio 
or podcast. Identify the sequence of main events.  Read examples of third person recounts 
such as letters, newspaper reports and diaries and recount the same event in a variety of 
ways, such as in the form of a story, a letter, a news report ensuring agreement in the use of 
pronouns.

• Write newspaper style reports, e.g. about school events or an incident from a story, using a 
wider range of connectives, such as meanwhile, following, afterwards and including detail 
expressed in ways which will engage the reader Girls with swirling hijabs danced to the…. 

• Include recounts when creating paper or screen based information texts.

Year 5 • Identify the features of recounted texts such as sports reports, diaries, police 
reports, including introduction to set the scene, chronological sequence, varied but 
consistent use of past tense, e.g. As he was running away he noticed... , possible 
supporting illustrations, degree of formality adopted and use of connectives.

• Use the language features of recounts including formal language when recounting 
events orally.

• Write recounts based on the same subject such as a field trip, a match or a historical 
event for two contrasting audiences such as a close friend and an unknown reader. 

Year 6 • Distinguish between biography and autobiography, recognising the 
effect on the reader of the choice between first and third person, 
distinguishing between fact, opinion and fiction, distinguishing 
between implicit and explicit points of view and how these can differ.

• Develop the skills of biographical and autobiographical writing in role, 
adapting distinctive voices, e.g. of historical characters, through 
preparing a CV; composing a biographical account based on research or 
describing a person from different perspectives, e.g. police description, 
school report, newspaper obituary.

• When planning writing, select the appropriate style and form to suit a 
specific purpose and audience, drawing on knowledge of different non-
fiction text types.

• Use the language conventions and grammatical features of the 
different types of text as appropriate. 



Year 6 – Spring
English – Instructions

How do I fit into the world? How can I make a difference?
Global Citizenship

Core Texts Suggested Additional Texts

Magic Potions 
and Elixirs 
Catherine Fet

Grammar Focus
• 2nd person
• Use of imperative verbs (commands), e.g. Cut the 

card ... Paint your design. 
• Instructions may include negative commands. (Do 

not use any glue at this stage.) 
• Additional advice (It’s a good idea to leave it 

overnight if you have time. If the mixture 
separates...) or suggested alternatives (If you 
would like to make a bigger decoration, you could 
either double the dimensions of the base or just 
draw bigger flowers ). 

• Modal verbs – you could, you must, you can
• Use of relevant rhetorical questions to engage 

reader

Knowledge for the writer
• Introductory paragraph to engage reader
• Decide on order of each stage and the important points 

you need to include at each stage. 
• Decide how formal or informal the text will be. (Cook for 

20 minutes/Pop your cheesecake in the oven for 20 
minutes.

• Include relevant and specific adjectives and adverbs so 
the reader knows how they should be doing something

• Appeal directly to the reader’s interest and enthusiasm. 
(You will really enjoy this game. Why not try out this 
delicious recipe on your friends? Only one more thing 
left to do now.)

• Re-read your instructions as if you know nothing about 
the procedure involved. Make sure you haven’t missed 
out any important stages or details and check that the 
language is as simple and clear as possible

Structure
- Introductory paragraph
- Equipment/ingredients
- Method
- Numbered steps
- Diagrams/Pictures
- Final statement

Language
- Mostly present tense
- 2nd person
- Formal tone
- Additional advice
- Adverbials of time
- Expanded noun phrases
- Accurate description
- Technical language
- Imperative verbs
- Parenthesis to add 

relevant information

Purpose/Audience
To make sure something is done 
effectively and/or correctly with a 
successful outcome.

WMG
Instructions

Advanced 
Potion Making
Noel Green

All 265 Harry 
Potter Spells

Michael Fry



Progression in Reports 

Year 1/
Year 2

·  Listen to and follow a series of more complex instructions.
·  Give clear oral instructions to members of a group.
·  Read and follow simple sets of instructions such as recipes, plans, constructions which include 
diagrams. Analyse some instructional texts and note their function, form and typical language features:
·  statement of purpose, list of materials or ingredients, sequential steps,
·  direct/imperative language
·  use of adjectives and adverbs limited to giving essential information
·  emotive/value-laden language not generally used
·  As part of a group with the teacher, compose a set of instructions with additional diagrams. Write 
simple instructions independently e.g. getting to school, playing a game

Year 3 ·  Read and follow instructions.
·  Give clear oral instructions to members of a group.
·  Read and compare examples of instructional text, evaluating their effectiveness. Analyse more 
complicated instructions and identify organisational devices which make them easier to follow, e.g. lists, 
numbered, bulleted points, diagrams with arrows, keys.
·  Research a particular area ( e.g. playground games) and work in small groups to prepare a set of oral 
instructions. Try out with other children, giving instruction and listening and following theirs. Evaluate 
effectiveness of instructions.
·  Write clear written instructions using correct register and devices to aid the reader.

Year 4/5 ·  In group work, give clear oral instructions to achieve the completion of a common 
task. Follow oral instructions of increased complexity.
·  Evaluate sets of instructions (including attempting to follow some of them) for 
purpose, organisation and layout, clarity and usefulness.
·   Identify sets of instructions which are for more complex procedures , or are 
combined with other text types (e.g. some recipes).Compare these in terms of 
audience/purpose and form (structure and language features).
·  Write a set of instructions (using appropriate form and features) and test them out 
on other people, revise and try them out again.

Year 6 · Choose the appropriate form of writing and style to suit a specific
purpose and audience drawing on knowledge of different non-fiction
text types.

· Use the language conventions and grammatical features of the different
types of text as appropriate.



Core Texts Suggested Additional Texts

Harry Potter 
and the 
Philosopher’s 
Stone

The Mystery of 
the Colour Thief
Ewa Josefkowicz

Hollow 
Woods 
Storytelling 
card game

Knowledge for the writer
• Use questions to highlight key moments as the 

mystery deepens (A sudden noise! What could be 
making that low mumbling sound?). 

• Decide what the mystery is before you begin 
writing and introduce it fairly soon so the reader 
wants to find out the solution. 

• Keep readers interested by hinting and suggesting 
but don’t give too much away too soon. Drop clues 
and puzzles for the reader to pick up and think 
about along the way.  

• Make adventurous word choices to make your 
reader really think about what you’re describing.  
Don’t just say someone is ‘mysterious’, make them 
seem mysterious by describing them, their actions 
or what they say. 

Grammar Focus:
• Use of pronouns - to create mystery by avoiding 

naming or defining characters, especially when 
they first appear in the story. (First line: He climbed 
in through the window on the stroke of midnight)

• Use of the pronoun ‘it’ to suggest a non-human or 
mysterious character. 

• Adjectives and adverbs – to intensify the mystery
• Pathetic Fallacy – weather and surroundings 

reflect the mysterious mood “The sombre clouds 
darkened the mood”

• Split dialogue with action
• Characterisation – shown through actions, 

emotions and voice of character

Year 6 – Spring
English – Mystery Stories

How do I fit into the world? How can I make a difference?
Global Citizenship

Structure
- Heading
- Free verse 

monologue
- Rhyme
- Rhyming couplets
- Repeated line
- Stanzas

Language
- Senses
- Unpredictable Similes
- Metaphors
- Personification
- Alliteration
- Onomatopoeia
- Powerful and relevant 

topic related vocabulary
- Relevant synonyms
- Informal sentence 

structure and forms

Purpose/Audience
to amuse, to entertain, to reflect, to convey 
information ,to tell a story, to share knowledge or to 
pass on cultural heritage.

WMaG
Mystery



Progression in Narrative Texts

Listening to and reading a range of stories on page and
screen which provoke different responses:

Creating stories orally, on page and screen, 
that will impact on listeners and readers in a 
range of ways

Year 5 Recognise that story structure can vary in different
types of story and that plots can have high and low
points; notice that the structure in extended narratives
can be repeated with several episodes building up to
conflict and resolution before the end of the story.
Analyse more complex narrative structures and
narratives that do not have a simple linear chronology,
(e.g.) parallel narratives, time slip.
• Authors have particular styles and may have a particular
audience in mind; discuss the author’s perspective on
events and characters, (e.g.) the consequences of a
character’s mistakes – do they get a second chance? ;
Author’s perspective and narrative viewpoint is not
always the same - note who is telling the story, whether
the author ever addresses the reader directly; check
whether the viewpoint changes at all during the story;
explore how the narration relates to events.
• Look for evidence of characters changing during a story
and discuss possible reasons, (e.g.) in response to
particular experiences or over time, what it shows about
the character and whether the change met or
challenged the reader’s expectations; recognise that
characters may have different perspectives on events in
the story; look for evidence of differences in patterns of
relationships, customs, attitudes and beliefs by looking
at the way characters act and speak and interact in
older literature.
• Different types of story can have typical settings. Rea llife
stories can be based in different times or places,
(e.g.) historical fiction – look for evidence of differences
that will effect the way that characters behave or the
plot unfolds.

Plan and tell stories to explore narrative viewpoint,
( e.g.) re-tell a familiar story from the point of view
of another character; demonstrate awareness of
audience by using techniques such as recap,
repetition of a catchphrase, humour; use spoken
language imaginatively to entertain and engage the
listener.
• Develop particular aspects of story writing:
experiment with different ways to open the story;
add scenes, characters or dialogue to a familiar
story; develop characterisation by showing the
reader what characters say and do and how they
feel and react at different points in the story.
Plan and write complete stories; organise more
complex chronological narratives into several
paragraph units relating to story structure; adapt
for narratives that do not have linear chronology,
(e.g.) portray events happening simultaneously 
Meanwhile; extend ways to link paragraphs in cohesive 
narrative using adverbs and adverbial
phrases; adapt writing for a particular audience;
aim for consistency in character and style.

Year 6 • Identify story structures typical to particular fiction
genres; recognise that narrative structure can be
adapted and events revealed in different ways, (e.g.)
stories within stories, flashbacks, revelations; analyse
the paragraph structure in different types of story and
note how links are made; make judgements in response
to story endings, (e.g.) whether it was believable,
whether dilemmas were resolved satisfactorily.
• Look at elements of an author’s style to identify
common elements and then make comparisons
between books; consider how style is influenced by the
time when they wrote and the intended audience;
recognise that the narrator can change and be
manipulated, (e.g.) a different character takes over the
story-telling, the story has 2 narrators – talk about the
effect that this has on the story and the reader’s
response.
• Identify stock characters in particular genres and look
for evidence of characters that challenge stereotypes
and surprise the reader, e.g. in parody; recognise that
authors can use dialogue at certain points in a story to,
(e.g.) explain plot, show character and relationships,
convey mood or create humour.
• Different episodes (in story and on film) can take place
in different settings; discuss why and how the scene
changes are made and how they effect the characters
and events; recognise that authors use language
carefully to influence the reader’s view of a place or
situation.

• Plan and tell stories to explore different 
styles of narrative; present engaging 
narratives for an audience.
• Plan quickly and effectively the plot, 
characters and structure of own narrative 
writing; use paragraphs to vary pace and 
emphasis; vary sentence length to
achieve a particular effect; use a variety of
techniques to introduce characters and 
develop characterisation; use dialogue at key 
points to move the story on or reveal new 
information.
Create a setting by: using expressive or 
figurative language; describing how it makes 
the character feel; adding detail of sights and 
sounds;
Vary narrative structure when writing 
complete stories, (e.g.) start with a dramatic 
event and then provide background 
information; use two narrators
to tell the story from different perspectives; 
use the paragraph structure of non-linear 
narratives as a model for own writing; plan 
and write extended narrative.


